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Abstract
Perfectionist individuals may ignore their success in order to strive better, however this way of thinking can make them feel more 
negative about themselves. The purpose of this study is to study the relationship of teacher candidates’ perfectionism with their 
academic achievement and demographic variables. Descriptive research method is utilized. The research group was composed of 
102 students from Psychological Counseling, Preschool Education and English Language Teaching Graduate Programs of Fatih 
University in 2013-2014. Data collection instruments are Frost Multidimensional Perfectionism Scale for perfectionism measures 
and 18-questioned Demographic Variables Form which was developed by the researchers for demographic information. The 
results showed that various dimensions of perfectionism differ significantly according to demographic variables and academic 
achievement. The overall perfectionism levels are found as statistically different according to major residence area and GPA.
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1. Introduction
Perfectionistic individuals generally ignore their relatively lower successes to strive better, so they do not get 
pleasure out of their most achievements. They also not only reject the ‘unperfect’, but also perceive their mistakes as 
unrealistically big. Therefore, their way of thinking makes them feel more stressed and anxious. Although an 
optimum level of anxiety can motivate individuals, excessive anxiety may effect success negatively. Therefore, the 
perfectionism levels of students are of great importance in relation with their motivation levels and academic 
achievements.
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2. Literature review
There can be various perspectives towards perfectionism. In general, the individuals that have perfectionistic 
attitudes or behaviors are more likely to put high and sometimes ‘impossible’ standards to their lives and they strive 
for achieving these standards; however they also evaluate and criticize themselves much (Pacth, 1984; Burns, 1980). 
Unless the performance is perfect enough, the perfectionistic individual cannot be satisfied. The preliminary
definitions of perfectionism are related with compulsivity over performance (Birol, 2005). This kind of 
perfectionism has only one-maladaptive direction; however subsequent studies focus more on the 
multidimensionality of perfectionism. Hamachek (1978) defined normal and neurotic perfectionism; Terry-Short, 
Owens, Sladei & Dewey (1995) differentiates positive and negative perfectionism and Rice, Ashby & Slaney (1998) 
defines adaptive and maladaptive perfectionism. The former ones mean spending effort to achieve a satisfactory 
performance, whereas the latter ones mean continuously dissatisfying from high performance and always striving for 
the higher one (Frost, Marten, Lahart, & Rosenblate, 1990). The adaptive perfectionistic individuals study 
systematically in the framework of a plan in order to be successful. Their self-concept in therefore is usually high. 
On the other hand, the extreme perfectionist individuals appraise themselves to the high or ‘impossible’ standards 
and always strive for unrealistic objectives. So, they usually procrastinate their studies in a concern of achieving 
these unrealistic standards (Frost, Marten, Lahart, & Rosenblate, 1990).
The studies that focus on the characteristics of perfectionist individuals lead to findings about the theoretical 
explanations about perfectionism. For instance, the studies of Hewitt and Flett (1991, 2004) have suggested the 
multidimensionality of perfectionism. According to their studies, perfectionism has three dimensions; which are 
perfectionism towards oneself, perfectionism towards social order, and perfectionism towards others. The person 
who is perfectionistic towards himself determines certain standards and strives for achieving them with an internal 
motivation. In the second dimension, the individual has a perception that others put high standards to him. The third 
dimension means the person determines standards to others and expects them to fulfill his expectations (Hewitt & 
Flett, 1991; Flett & Hewitt, 2002). In this regard, it can reasonably be concluded that the high levels of perfectionism 
levels of the participants reduce their academic achievements. 
In educational settings perfectionism is perceived as having negative impact on learning process; however some 
perfectionistic behaviors can also be academically and socially adaptive (Kottmann, 2000; Akt. (Birol, 2005).  
Perfectionism can have a negative impact on self-esteem, therefore the studies showed that perfectionistic 
individuals may be prone to psychological problems (Preusser, Rice and $VKE\  &LWHG LQ &ÕUFÕU 
Especially, it has suggested that maladaptive perfectionism is related with lower self-esteem and higher depression 
(Rice, Ashby and Slaney, 2004). Therefore, for educational purposes differentiating adaptive and maladaptive 
dimensions of perfectionism has important implications for students’ social and academic achievement. 
The purpose of this study is to investigate the perfectionism levels of university students in relation with 
academic achievement and demographic variables. Fort this main aim, this research will question if there are 
significant differences among participants’ perfectionism levels according to academic achievement levels (GPAs), 
gender, academic departments, financial statuses, family residence region, major residence area, family type, and 
perceived parental attitudes.   
3. Method
The study has adopted descriptive research method in order to describe an existing situation (Karasar, 2009). The 
perfectionism score is the dependent variable, whereas demographic variables are the independent variables. In the 
analysis of data, descriptive statistics, t-test and Analysis of Variance (ANOVA) is utilized in order to detect any 
significant differentiation of perfectionism levels according to demographics.
3.1. Study group
The study group has composed of 102 (85 female and 17 male) students from various departments of Fatih 
University Education Faculty in 2013-2014. 39.2 % of students (N=40) are from Preschool Education Department, 
33.3% of students (N=34) are from Psychological Counseling Department and 27.5% of students (N=28) are from 
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English Language Teaching Department. 28.4 % are (N=29) on low financial status group (2000TL and below), 42.2
% are (N=43) in middle financial status group (2001-4000 TL) and 29.4% are (N=30) in high financial status group 
(4001 TL and above). 
3.2. Data collection instruments
Data were collected by using Frost Multidimensional Perfectionism Scale (Frost, Marten, Lahart, & Rosenblate, 
1990) for perfectionism measures and Demographic Questionnaire for detecting demographic variables and 
academic achievement levels of participants. 
Frost Multidimensional Perfectionism Scale (FMPS) was developed by Frost and his colleagues and the Turkish 
DGDSWDWLRQZDV FRQGXFWHG E\g]ED\ DQG7DúGHPLU 7KHUH DUH VL[ VXE-dimensions which are concern over 
mistakes, personal standards, parental expectations, parental criticism, doubts about actions, and organization. 
Internal consistency of original scale was found .90 for the total scale and among .77 to .93 for subscales (Frost, 
Marten, Lahart, & Rosenblate, 1990). Factor analysis of Turkish version was supported the six dimensioned scale 
which explained %47,8 of total variance. The internal consistency was found among .63 and .87 and the split half 
reliability was found as .80. Therefore, the Turkish version of FMPS was supported as reliable and valid (Özbay and 
7DúGHPLU
Demographic Questionnaire has eight questions which were developed by the researchers. This questionnaire 
consists of questions regarding GPA, gender, academic departments, financial status, family residence region, major 
residence area, family residence region, family type, and perceived parental attitudes. Major residence area refers to 
in what type of place (small district, city or metropolis) participants’ spent most of their lives. Family residence 
region (seven regions of Turkey) refers in which region parents of participants are currently living.
4. Findings
Table 1. T-test results of perfectionism and sub-dimensions according to gender
Group N X SD t P
Perfectionism Female 81 104,60 15,90 -1,073 0,286Male 15 109,26 12,61
Concern over mistakes Female 82 24.7561 5.89740 -1.258 .009Male 16 28.8750 4.36463
Parental criticism Female 85 8.7412 3.06731 -3.450 .001Male 16 11.5000 2.03306
Organization Female 84 23.8333 4.91576 2.589 .011Male 16 20.4375 4.16283
The test found that there are statistically significant difference among female and male participants according to 
concern over mistakes, parental criticism and organization scores (p<0.05). Males got higher scores on concern over 
mistakes and parental criticism whereas females got higher scores on organization. It has also found that there are no 
significant differences among females and males according to other measures.
Table 2. ANOVA results of perfectionism and sub-dimensions according to departments
Group N X SD F P Tukey Test
Perfectionism
PreSchool 40 103.9500 17.49425 1.260 .288Counseling 28 103.4286 14.61463
ELT 28 109.2143 12.81884
Concern over 
mistakes
PreSchool 40 22.6250 6.38382 9.985 .000 2>1, 3>1Counseling 30 28.2333 4.51575
ELT 28 26.4286 4.59814
Personal standards
PreSchool 40 23.3571 4.68761 11.691 .000 1>3>2Counseling 30 18.3000 4.12018
ELT 28 21.7750 3.09377
Doubts about 
actions
PreSchool 40 10.7000 2.71935 3.452 .036 2>1Counseling 32 12.2500 2.75915
ELT 28 11.7143 1.97872
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The test found that there are statistically significant difference among participants according to departments 
(p<0.05). The participants from Psychological Counseling Department got higher scores on concern over mistakes 
and doubts about actions than the participants from Pre School Education. The participants from English Language 
Teaching Department got higher scores on concern over mistakes than the participants from Pre School Education 
Department. The participants from Pre School Education Department got higher scores on personal standards than 
the participants from Psychological Counseling and English Language Teaching Departments. The participants from 
English Language Teaching Department got higher scores on personal standards than the participants from 
Psychological Counseling Department. It has also found that there are no significant differences according to general 
perfectionism and other sub-dimensions (p>0.05).
Table 3. ANOVA results of perfectionism and sub-dimensions according to financial statutes
Group N X SD F P Tukey 
Perfectionism
<2000TL 28 103.6786 16.34592 2.878 .0612001-4000 TL 40 102.4750 16.18481
>4001TL 28 111.0714 12.14703
Concern over 
mistakes
<2000TL 28 26.2500 5.35845 5.269 .007 3>2
2001-4000 TL 41 23.3415 6.32301
>4001TL 29 27.5862 4.71712
Parental 
expectations
<2000TL 28 13.2500 3.91223 3.741 .027 3>1
2001-4000 TL 42 14.9048 3.83698
>4001TL 30 16.0000 3.80562
The test found that there are statistically significant difference among participants according to financial statuses 
(p<0.05). The higher financial group (4001 TL and above) got higher scores on concern over mistakes than middle 
financial group (2001-4000 TL). The higher financial group (4001 TL and above) got higher scores on parental 
expectations than lower financial group (below 2000TL). It has also found that there are no significant differences 
according to general perfectionism and other sub-dimensions (p>0.05).
Table 4. ANOVA results of perfectionism and sub-dimensions according to major residence area
Group N X SD F P Tukey Test
Perfectionism
Small district 30 104.9000 14.34393 5.763 .004 2>3city 27 112.9259 14.20976
Metropolis 39 100.4103 15.40287
Parental criticism
Small district 32 9.6563 3.48832 3.867 .024 2>3city 27 10.1111 2.57702
Metropolis 42 8.2143 2.85875
The test found that there are statistically significant difference among participants according to major residence 
area (p<0.05). The participants who spent most of their lives in a city got higher scores of perfectionism and parental 
criticism scores than the participants who spent most of their lives in a metropolis. There is no significant difference 
according to other sub-dimensions (p>0.05).
Table 5. ANOVA results according to perceived parental attitudes
Group N X SD F P Tukey Test
Perfectionism
Autharitarian 26 108.7308 19.20533 1.637 .200Protective 32 101.5938 14.52886
Democratic 38 106.1579 12.94589
Parental expectations
Autharitarian 26 17.3077 4.95394 9.428 .000 1>2, 1>3Protective 35 13.2571 3.12808
Democratic 39 14.4359 3.03311
Organization
Autharitarian 26 25.5385 2.84578 3.842 .025 1>2Protective 36 22.4722 5.58818
Democratic 38 22.5263 5.06038
The test found that there are statistically significant difference among participants according to perceived parental 
attitudes (p<0.05). The participants from authoritarian families got higher parental expectation scores than the other 
groups. The participants from authoritarian families also got higher organization scores than the participants from 
125 Füsun Yıldızbaş and Cemrenur Topuz /  Procedia - Social and Behavioral Sciences  152 ( 2014 )  121 – 126 
protective families. It has also found that there are no significant differences according to general perfectionism and 
other sub-dimensions (p>0.05).
Table 6. ANOVA results according to GPA
Group N X SD F P Tukey Test
Perfectionism
2 and below 3 114.0000 20.42058
3.368 .013 2>4
2-2.5 13 115.7692 15.76998
2.6-3 47 105.9574 15.03179
3.1-3.5 22 97.9545 13.09117
3.6 and above 11 102.7273 14.12863
Concern over mistakes
2 and below 3 32.0000 6.08276
6.474 .000
2>3, 2>4,2>5
2-2.5 13 31.3077 3.52100
2.6-3 47 24.8085 5.98054
3.1-3.5 23 23.4783 5.10677
3.6 and above 12 23.5833 3.84846
The test found that there are statistically significant difference among participants according to GPA (p<0.05). 
The participants from 2-2.5 GPA got higher concern over mistakes scores than the other groups. The participants 
from 2-2.5 GPA got higher perfectionism scores than 3.1-3.5 GPA group. For the other sub-dimensions, there are no 
significant differences (p>0.05). 
ANOVA results according to Family Residence Region and Family Type showed no significant results. The test 
found that there are no statistically significant difference among participants according to family residence region 
and family type (p>0.05).
5. Results and discussion
The study found that perfectionism and its sub-dimension levels of teacher candidates differentiate according to 
various demographic variables. The female students got higher scores on organization; whereas male students got 
higher scores on concern over mistakes and parental criticism. These results are parallel with the general 
expectations of society and families that men should be perfect and women should be responsible. 0ÕVÕUOÕ-7DúGHPLU
(2004), Siegle and Schuler (2000) and Tuncer (2006) researchers found that males are more perfectionist than 
females.
The second finding is that difference according to departments. The participants from Psychological Counseling 
Department got higher scores on concern over mistakes and doubts about actions, the participants from English 
Language Teaching Department got higher scores on concern over mistakes and personal standards; and the 
participants from Pre School Education Department got higher scores on personal standards. These results supported 
that the education of counseling affect the students’ perfectionism levels in terms of concern over mistakes and 
doubts about actions than other departments. On the other hand, the preschool education program influence students’ 
personal standard dimension than other education programs. These findings can be evaluated according to the 
education program contents.
The financial statuses also influence the type of perfectionism. The perfectionism dimensions vary according to 
different socioeconomic statuses. The higher financial group is more concerned with their mistakes and their 
parental expectations are higher. The higher groups’ families may invest to their children’s education and 
development; therefore expect higher results in turn. These expectations make students to be more sensitive about 
their mistakes. Although the total perfectionism levels was not found statistically different according to financial 
statuses, since some dimensions of higher socioeconomic group is higher; it can be thought that perfectionism levels 
become higher as financial statuses get higher. This is also consistent with Hewitt and Flett (1991)’s study. 
Although the actual family residence region and family type make no difference on perfectionism levels of 
students, the major residence area have an effect on suggesting perfectionism levels. Major residence area means in 
what type of city the students spent most of their lives. The types of cities consists the major life styles and 
interpersonal relationships; therefore have an effect on its residents’ life circumstances. The students who have lived 
in a city got higher perfectionism score than the students from metropolis. This result can be explained that city lives 
have more intimate social relationships than metropolis; therefore students may feel more responsible to others. 
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Also, the students from cities came to a metropolis (Istanbul) and therefore their society and family expectations can
be higher; which make them feel to be more perfect. 
The perceived parental attitudes also make a difference on perfectionism sub-dimensions. The participants from 
authoritarian families have higher parental expectation and higher organization scores. Authoritarian families have 
more requests from their children (Yavuzer, 2003), so their children feel more parental expectations. These students 
may feel to be more organized in order to fulfill the expectations. The consistent results was also found in Tuncer 
(2006) and Hewitt & Flett (1991) studies.  
Lastly, GPA has also an effect on perfectionism levels of students. The participants from 2-2.5 GPA group have 
higher concern over mistakes scores and perfectionism score. In literature, the relationship of achievement with 
perfectionism are generally discussed in the context of positive-negative or consistent-inconsistent perfectionism. 
When individuals apply excessive numbers of standards to their lives, they are more likely to have feelings of 
inefficacy, indifference and fear; which consequently lead to failure (Stoeber, Hutchfield, & Wood, 2008; Stoeber & 
Kersting, 2007; Zhang, Gan, & Cham, 2007; Frost, Heimberg, Holt, Mattia, & Neuberg, 1993; Rice; Neumister, 
2004). For these reasons, perfectionism needs to be examined thoroughly in the field of education. 
During the university education period, it is of importance to find out students’ perfectionism levels and the 
determinants of perfectionism in order to show how perfectionism and its sub-dimensions affect the education 
processes of students. It is also vital for students to be aware of their perfectionist attitudes’ roots for their 
professional and personal development. Therefore, they can understand how perfectionism may affect their lives and 
manage their life circumstances towards happiness and success. Further perfectionism studies should be conducted 
in different age groups, in order to understand the development of perfectionist attitudes during lifelong period.
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